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ABSTRkCT ' ^ , 

This manual is intended for use in training a local 
career educatijn pragram design group in the techniques involved in 
producing program design document by giving group members 
step-by-step, jands-on experience. These materials^ representing a 
one-and-one- half-da J workshop consist of t^n activities- loplcs 
covered in the activities are an overview of the workshop^ career 
education progsam planning^ making initial decisions, introducing the 
program designi goal developmentf writing learning objectives, 
determining evi luat Ion criteria for objectives ^ planning learning 
experiences, aid reviewing previous work* Each activity contains a 
statement of ptrpose, its estimted time, an explanation of its 
format^ and spiclfic implementation suggestions. A total of twelve 
workahop activity handouts are provided* These include a workshop 
agenda, definilions of program and program design, ^ a program 
informaticn foim, lists, of program contexts and acrivi ties, sources 
of career educitioi activities, a goal area program element 
^iorJMh^eetr^ di scu ision of the meaning and relationship of goals aad 
objectives, exi spl is of process goals, and an ^outcome-oriented view 
cf piggrap striuctuie, (Five other career education workshops covering 
career education ctncepts and practices, linking agents, program 
imprcvement, oiini^n surveys, and school Improvemenr processes are 
available sepai ately through lBIC-^*see note} • (M) 



JD 199 453 

IOTHjOB 
fXTLE 

IHSTITUTIOK 

SPONS IGEKCX 
POB DATE 
NOTE 



EDES PBICE 
DESCBIPXOfiS 



* Heproduction I supplied by EDRS are the best that can be made ^ 

* from the original document, t 




CAREER EDaCATION 
PROGRAM DESIGN 



Edgar L. Richards 

; 



us DiPARTMiNTOF HEALTH. 
iDUCATlQNaWELFABE 
NATrONfiL iNSTiTUTEOF 
EDUCATION 

THIS _DOriJ<MFNT HAS BEEN WtPRQ- 

THF; H«iON OH 0»O^N\ If* J \Qhi OR 
Aff^jGiT PDiNrsOf ViE W OB OPIMlONS 
ST/.fFODO NOT NECi^lAfjtLV REPRE^ 
SFNT OM iC lAL NA TiONftL INSf* TUTE OF 



Career Preparation Comporierit 
Research for Better Schools, Inc. 

444 North Third Street 
Philadelphia, Pennsylvania 19123 



January 1981 



ACKNOWLEDGEMENT 



- I T yf^^' the Ureor Preparaciun Component of Reserach for 
B.ct.r Scnools. Inc. (RBS) has been working collaboracivelv with school., 
intermediate service agencies and state education departrnents to plan^ ' 
implement, and support career education activities in schools in Dplawarcj 
IZ iZ'T' ^^^d Pennsylvania. The activities suggested in this' workshop ' ' 
art bathed on RBS experience in working with the staff members of the^-e 
agencies The author wishes, therefore, to acknowledge the "manv conLri^ 
bucions of these professionals to this work, " ' " 



\ 



The work upon which this publication is based was funded by the National 
Institute. oL Educatioti, Department of Education. The opinions expressed 
in this publication do not n.-'pwsarily reflect the position nnli,— r- •'■ 
c; L.uuional Institute of K n, and no official endor 

National Institute of Edr -id be inferred. 



TABLE OF CONTENTS 



CMS 

OVERVIEW _ _ _ . _ 1 

OBJECTIVES V..,.. I 

DIRECTIONS TO THE TRAINER , _ 3 

Activity: Overview of the l^orkshop . , , 7 

Activity Handouts Agenda---Career Education 

" ugram Design ^ 

Activity I Introduction Lu Career Education 

Program Plaiining 1 J 

Activity Handout: The Definition of PrograTn: 

Inherent Concepts and Their 
Iiiiplications * , . . . J ^ 

Acctvity handout I Dcr'inition of Program Design 19 

Activity: Making the Initial Decisions 23 

Activity Handout: Program InforTnation Form 27 

Activity Handout: Program Contexts and 31 

Activitias , . , . . 

/ Activity Handout: Some Sources of Career 

Education Activities 33 

Activity.:: Introducing Your Program Design 39 

Activity: Building a Program Design: Goal 

Devolopment -^5 

Activity llandout: Goal Area - Program Element 

Worksheet . , . * , * . 

Activity Handout: Goals and Objectives: Wliat 

-— - The^ Are- and- How-^hey - Relate rv v .^^^^^^^^ 



Accivicy: Building a Program Design: Writing 

Learning Objeccives ^ .55 

AcCivity Handout : Some Objectives . 5^* 

Activity; Building a Program Design: Determining 

Evaluation Criteria for Objactivas 63 

AcCivity; Building a Program Design: Planning 

Learning Experiences 67 

Activity: Building a Program Design: Review 

Or Previous york .,71 

Activity Handout: Examples of Proc'ess Goals ............. 7 3 

Activity: Building a Program Design; Summarv _ 77 

Activity Handout: Outcome--OrienCed View of 

Program Structure 79 

Activity HandouC: Structure for One Goal Area 

Within One Program Element .81 



OVERVIEW 



tla' puriHUH' tii UiiH wnrkHhop Is in LraLn a lura! ^'program dunU^ii 
i:ruup" in the techniques Iiivgiv^d In producing a proKram design documonr 
by glviug group members s tap-by-step , hands--on expcrlencta in the proceHfe^ 
of prggram dasign. The audience, the '^program design group, is a group 
of professionals whose task is to plan the career educatiDn program^ 
Non-^prDfesslonal citisen participation in the activicies of the pro^raii: 
design group should be limited to liasion activities with a lar-sr nlci:'en 
advisory group. 

It is anticipated that the activicies, undertaken as described, shouJ. 
occupy approximately one and one-half days of workshop cime. 



OBJECTIVES 

At the cornpletlon of this workshop, it Is anticipated that D^tr r i cipan t- 
will have: 

® discussed the definitions of program and program jjgslgn 

rt writtan a statement of purpose for their local career 
education program 

© decided upon the target population for their local career 
education program 

# decided in which contexts career edur irlon should be 

deiivered to the target population in their local career 
education program 

p decided on some of the kinds of activities the local 
program should include 

© written an introduction to their career education program 
desi|a document 



@ dQtided on at least une goal of their local cnreec 
^efl^cation proc?ram 

® wri|ten at least leariMn^^ objective which represer;: : 

prolress towRrr^ t\v ' -rn^ poal 

® wri^en at least o; evaluation criterion for one of their 
progYam-s learning * ectives 



U 



@ pJaiined unc It^anung activity for one leorning ohjecr 

# revLewad cht:!lr program design work in terms of caelr 
orLginal piirpoyOH 

® discussed tha nature and function of ''procesB goalH*' 
in the prDgram design documant , 



DlNKtM'IONS TO Tlii' TiUINER 



The foUowing pages deHcrlbe activUias which can used to 

. Hatidoucs which accompany chis workshop are lifted H.-- ^n-.U - 

tents and ar. prin^.d on white naper faciu': o L-'^^ f:" 

. The time needed for th. workshop is approximacalv nir. h.,,.. , - 
>.HCes ot txmo needed to complete an activicv are' i„clud; .r": '.. V 

^^^^ i« presented'i:'onr,;ro„.- 

...^ ^cvicies mxgnt be dividad as follows: 

First morning - Overview of the Workshop 

Introduction to Career Education Program Planning 
Making the Initial Decisions 

Introducing Your Program Design 
Building a Program DGsign: 
Coal DevelopTngnt 
Writing f-'arning Objectives 
Bui] ing a Program D^si^ai 

Determining Evaluation Criteria ^' oh\v 
PPnnning Learning Kxperiencij^ 
■V i^w of Previous Work 
Summary 

■ uce th.. anticipntud audience of this workshop i„ on^ In-.^ orn.^.n, 
d«Hxcn group, ali aeti.iti.. aro written for a .mall^o^^Z" 

outline"lL'w-rr"-" nativities in this workshon 

outliit. The words m italics are addressed to %-ou, the trailer 
and the. words in reman type give information vou'.n' ''t' 
on to your audieuice. = 



Pi r s t a f c e rno on - 



riecond 
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^ aingram eiULtLLHi '*SequeiU:o of Ar l i v i ticn'' insurteJ at :.he 
iKM'Lnnlng ut" uat'li new nrlcLvLtv, Tliu inirpOHe of tiils diaarnni is tu 
Hignal tiiti Aiart at thj acLivitv markeu with the notation- "VOU AlU- 
HERE.'- ' " " 

7. ThiH worKphop description is not intended to be the ^ole haiMs lot 
your quarif ication to lead the workshop. Trainar nrienration aiui 
cechnical assistance from Research for Butter Schools, Inc. art- 
rocoi-^ionded . 

B. Before attempting pre^eutation of any activity, yon should hocom^' 
familiar with' this entire document. 

This workshop is designed to be uBed with two others, rim sug^^usted' 
sequenca of workshop presentations is ^'Getting Ready for SchooL ini- 
pro%'emen:: in Career Education" (Smey, i9Sia^, ^'School Lii> ro vcniuiil 
Processes in Career Education" (Smey, 19Slb), and^ finally this 
workshop.. 
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l^KiiUFNCn Or ACTiVlTlliH 



VQU ARE HERE" 



Overview of the WorkshoD 



introduction to Career Education 
Program Planning 



Makinp the rnitial Oecisiana 



■■"1 



V 



Incroducing Your Program Design ^ 



^4/ 



Building a Prugram Design : 
I Coal Development 



Building a PrDgram Design: 
Writing Learning Objectivas 



/ 



Building a Program Design: 
Determining Evaluation Criteria 
for Objectives 



-^^ ^ ' = : ^ : 
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Building a Program Design* 
Planning Learning Experiences 


\ 

— — — — — — ■■ — 
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Building a Program Design; 
KGview of Previous Work 



Building a Program Design: 
Summary 



i 'J 



ACT tviTV 
Overview of the W orksInDg 

jcv^r£d in the auvi^^Kt i:orkshcp ajid the ovJer in ::hijh r-j^^c^. 
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ACTIVITY HA2:dout 
Agenda—Career Educatio n Program Design 

I* Overview of the Workshop 

II. Introduction to Career Education Program Plannins. 

Ill, Making C'rie Initial Decisions 

IV. rntroducing Your Program Design 

V. Building a Program Design: Goal Development 

VI. Building a Program Design: Writing Learning Objactivas 

VII, Building a Program Design: Determining Evaluation Criteria for Objects 

VIII. Building a Program Design: Planning Learning Expariencas 

IX. Building a Program Design: Review of Previous Work 

X. Building a Program Design: Summary 
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SEQUENCE OF ACTIVITIES 



Overview of . the Workshop 



YOU ARE HERE^ 



Xncroduction to Career Education 
Progratn Planning 



Making the Initial Decisions 



Introducing tour Program Design 



Building a Program Design; 
Goal Development 



Building a Program Design: 
Writing Learning ectlves 



Building a Program Design: 
Determining Evaluation Criteria 
for Objectives 



Building 
Planning 


a Progranf Design: 
Learning Experiences. 






^ . . T^^- ; . ' 


Building 
Review of 


a Pro 
Prev 


gram^ Design: 
ious Work 




N 


/ 


Building 
Summary 


a Pifoi 


iram Design : 
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ACTIVITY 



^--^.^^ ^XntroductiQn to Career Education 
'^"^^^ Program Planning 

The purpcag of tMs aaiyivipy is to estabtiBh aormion undemtandinga 
of definitions and aonaepts that will be used during the program dsBigyi 
prooesG. This is a group Msaussion aaiivity, Diwing this first major 
aativity of the workshop^ it is likely that the overatl rBlationslvi.p be-- 
tw&en team^ members and thi trainer who aondiiats the workBhop will be 
established* ' Xau sWuLd attempt to make this relaHonship a fi'imidly^ 
aollegial, Qoll^orative^ and informal one, Thus^ you shauld try to 
introduce as muah discussion as] possibte into your presentation^ 

E8tim,abed time of aativity: 45 minutes. 

2. You might begin tM session by explaining that: \ 

« Designing a career' education program iniplies creating a 
document called a career education program design , 

Creacion of the document further Implies that the designers 
understand the definitions of the terms "programs" "career 
education ptoerams " and "program design." 

This activity has as its aim the group's understanding of 
these terms, 

2. Having informed the group of the aim of the aativity^ explain that 
th& first task is t^o &amnirw the' mmning of the term '^prbgramj- 
Distribute the aotiviiy handout, *^The Definition pf Pi^ogrmn: ' Inherent 
Conaepts and Their ImpUcaticns/f and ask 'partiQipantQ to read it. 

3. l^wn partiaipants have finished reading j dikouss the definition of' 
program with the group in terms of the aonakpts - dmveloped in the 
handout. 

tf. After atari fying the tevrn ^-progrm^^- ask:. What is a career education 
program? Engage in group disaussian^ aonctuding thai ~a aareer 7du- 
uaation progra/n is one that addresBes aareer educaidon oubaomes. * 

5, E^lain to the group that they are, about to begin the writing of a 
aareer eduaation proffrwn desimi doawnenb. Distr-ibute the activity 
handout, yefinition of Progrm Des^ign,'' and use it as .a basis for 
a discussion of the definition of a ^^program dMsigru " 'Then make the 
points: ' ^ J ■ - - 



m A prcigrnm cieHlRii Lh a (locuinuMil * 

« A program deBign specifies "what: will be." 

• A program design is actualized by a planned implemeiitatiori 
process. 

d An actualiEed (or, impleinented) program design is a prograra. 

0 Designing a program and implementing a prograni are two 
different things, 

§ Tha next^ step after program' design is the development of 
an implementation plan, 

# Purpose, target populationj components, contexts , student goals 
and objectives are some^ but not all, of the ingredients of a 
program design* 

m The program design must state what the school will do to provide 
effective learning experiences for pupils. These are called 
"process goals,'' 

a The program design should give some examples of the kinds of 
learning activities that will comprise the program, 

r The program design must establish the criteria which will be 
used to .evaluate student attainraent of objectives. 
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ACTIVITy HANDOUT 

The Defini tion of Prosram; Inherant Concepts knd Their Impl ications 



A program is 



• an organised sequence of interrelated learning 
opportunities 

• dasigned to achieve , broad educational goals and 
their related specific objectives 

• for a specified population of learners 

• provided by a group of coordinated educational 
components directed by the local school. 



Learnin g O pportunities 

A program is a set of learning opportunities. This differentiates the 
program froni both the program plan and the goals which the program seeks to 
achieve. As a set of learning "opportunities, the program is observable ~ 
it can be seen in action, ^ 



Designed to Achieve Goals and Related Obje ctives ^ - ? 

In a program, learning opportunities are provided to learners purpose^^ 
fully. Experiences are designed to build upon one another toward the 
attainment of specif ic ' educational objectives. Sets of objectives, in turn, 
are structured in such a way that their collective attainment in a 'learner ' 
represents significant progress toward a general educational goal. 

Go^ls serve to define the educational purpose of a 'program. As a' 
definition of purpose^ the set of goal statements must be generally under- 
stopd by all school iStaff members who are involved in the delivery of edu-^ 
catlonal services. Program obj ectlves^ serve as operational clarifications 
of program goals; As such, objectives Wust be observably attainable and 
each objective must be specifically understood by those staff members whose 
responsibility it is to promote student attainment thereof. ' ^ 



15 



1 O 
4. U 



Coordinated Educational Compo nents * = 

Learning opportunities are provided to the learner by various func- 
tional components of the school (e.g*, ciassrooin teaching staff, counsalorsj 
resource center staff). The efforts of specific Gomponents are directed 
toward student attainment of specific objectives; the concerted effort of 
all components moves the learner toward the program goals. 

Or^aniEed 

Not every set of 4e|rnlng opportunities constitutes a program', A 
program is characterized, \^ong other things , by organization . This 
organization is effected according to (a) purpose^ (b) provider, and (c) 
conteKt. First, learning opportunities witKin a program are organized 
according to the goals or purposes they serve. Second, a program's 
learning opportunities are structured within the component whose respon- 
sibility it is to provide the learning opportunity. Finally, occasions 
for learning are organized according to the contexts in which they are 
delivered. These contexts might include, but need not^ be limited to, 
classroom, home, and conmiunlty- at- large. The organization which charac-- 
terizes a program Is planned and is based on the school's philosophy of 
education and teaching-learning theory. 




mthm the propf^m's organization, learning experiences' occur in pre- 
desxgned scquancc.^A particular sequence may be suggested on the basis 
of the structure of various disciplines, teaching-learning theory, and 
the, principles of developmental psychology. The continuum^ ot learning 
experiences may,, for example, progress from easy to difficult, from simple 
to complex, or from basic ^understandings to elaborate concepts built on 
those anderstandlngs. On the other hand, sequencing may only serve the 
purpose of preventing duplication of instructional effort and guaranteeing 
similar.^learnlng opportunities to all learners served by the program. 

Specified Population of Learners 

A program is targeted at a^ specific group'of learners. This target- 
ing allows learning opportunities to be^ tailored to the learner in- such 
a way as to capitalize on the strengths and to compensate for deficiencies 
of the learner group. Further, targeting allows actitlties to be designed 
in accord with pertinent research on the characteristics of the target 
group. Even if the total student population is to be served by the pro- 
gram^ the learner population should be specified to allow lor efficient 
program planning and for explicit direction to those delivering instruc- 
tional services, 
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ACTIVITY HANDOUT 

Definition of Program Design 



"prograni design" is a docufnent detailing 
• the purpose of a pr^ram 
i its target popylation 
« its components / 

\ i the contexts in which it occurs 

\ 

n its student goals and objectives 

® its institutional j or process, goals 

« exKiflpiRS of student learning activities 

» th® tvdu.u)0^^ criteria applied to 
^\imiH:; I :^i^nl rig objectives. 
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SEQUENCE OF ACTIVITIES 



YOU ARE HERE > 



Overview of the Workshop j 


\ 




Introduction to Career Education 
Prograni Plannlni 


\ N 




Making the Init. 


lal Decisions 



ptntroducing Your Program Design 



s 




Building a Progi 
Goal Davelopmen 1 


ram Design 1 



Building Program Design: 
Writing Learning Objectives 



Building a Program Design i 
Determining Evaluation Criterii 
for Objectives 



Building a Program Design I 
Planning Learning Experiences 



Building a Program Desi^ 
Review of Previous Work ^ 








Building a Program Design 
Sumiriiry 


* 1^ 
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ACTIVITY 



Making the Initial Decisions 



In this aQiivity^ the pTogrmi design gmup makes some baaiQ deaiBiom 
pxylimnaiy to beginning the aatml progrmi design doaumnt. Tltese de- 
aisions involve the program -s* * 

# purpose 

# target population . 

# Qont&xts 

, 0 types of program aotivities. 

DeQisians from this aativity will be aoMned with prmviouBly--made 
' oisionB and will be entered on a Progrm Xnfomation Form, This fonn - 

II provide the basis for writing an Lntroduation to the program design 
doQUment in the next aQtivity, 

Estimated time, of aativity^ 60 minuiea, 

1. Begin the aativity by diatrtbuHng the handout^ "Progrmn Information 
Form,/' Ask partiaipants to fill in, the nme of the sahool or Mstr-Lat 
on the first li^te, 

2, Explain that previous planning has, already resulted in: 

0 a definition of aareer eduoation 

0 the goal areas (or outaome areas ) to be addreesed by 
the new aareer education effort ' 

# the elements of the new aareer eduQation program 

V 0 an element- outaome grid (af, Smey^ 1981b^ pp, 67-71)^ 
\ assigning ^outaome 3 to progrcm elements, ' 

\ Ask the design gi^oup to write their definition^ goal arms^ and pro-' 
\ gram etements in the appropriate spaaes. on the Progrm information 
\ -Form. : ' " 

h\j^ien the partiaipanis have finished writing^ emplain that they must 
'^aw deaida on the target population for tlie prdgram they a^e develop- 
ing, fhe target poputation of a program aan be all students in a. 



aahoal ar diohriat. On tha othm^ hand^ tha targat population might 
ha ^uniLml La a par*hiQuLar gmih oi* type of studenL. Thia dmiBian 
ia mada now^ and Qhould be QamfuUy Msausmd, In partiaipabing in 
this disausaion, you should keep the gmup 'a attention foQuaed on 
the aansequmaes of... their deaision^ the stat&d pm^ose of the pro- 
gram^ and on the definition of am^eer eduQation being used. After 
the.deaision on t^get population is made by the groups partieipants 
should enter the deaisidn in the appropHate spaae on the Program 
Information Form. 

m%en the partiaipants have firdahed writing^ aduise them that the 
next task is to, deaide on the aorvtessts in Whiah the aareer eduaatio?i 
program will operate and the kinds of aativitigs envisioned for the 
program, AaHvities whioh should be aonsider^ inalu^ those whiah 
are solely directed at aareer eduoation goats and those whiah are 
Hnfuaed'' into aaademia si^jeat matter (For a r&view of the aonoept 
of infusion^ see Finn^ 2978j Preli^ 1978 j md/or B: hor^ n.dj\ 

Rpmind t^n y^oup that learning aan and should be iniquitous and oaaur 
(uj the msuLt of many planned and unplanned aations on the part of 
students. What we are aonaerned with here^ howev&r^ is where and .how 
planned learning will oaaur. 

Distribute the two handouts^ ''Program Contexts md Aativitiesj" and 
''Some Souraes of Career Eduaation AativitiesJ'^ Use "Program Contexts 
md Activities" as a discussion outline^ referring to "Some Souraes 
of Career EduQation Aativitiea" as a list of exmnples of sources. 
You may wish bo have some souraes on hand for group perusal beforej 
during^ or after the discussion. Make aer tain that J as a result of 
the discussion^ the group aatually deaides which aontexts will be used 
in the new program and, in generdt^ the kinds of aativities envisioned 
for the learners, 

Onae decisions on cgnteats and aativities have been mads^ ask the 
partiaipants to write down their ^aisions in^harrative form in the 
spaaes so l^elled on the Progrdm Information Form, 

The final task in this activity i$ to write a statement of purpose 
for the progrcon. To accomplish tkis, the trainer may wish to open 
a disaussion as follows^: 

Ydu now have 

# your definition of career educatlDn 

o the goal areas which your school CQirmiunity wishes to 
address in the program . 
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a the elements of the program to be designed 

9 the population of students at which your prograra will 
be directed 

a the conteKts in which your program will occur 

a the klnda of program activities in which the students 
will engage * 

Knowing all this, answer Che question i "What ib the purpose of this 
career education program?" 

Develop the answer in diBcussion^ and as the disaussion reaahes alosm»&^ 
ask the group to fomtulate a group answer and wnie it in narraiive 
Qtyie in the spaae provided on their Progrwn Inforrmtion Form, 

Emplain to the group that the Progrm Information Form whiah they 
have now oompleted will be the sourae of information for the intro-^ 
duation to the progrm design doament whiah will be written in the 
nesot aativity* 
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. ACTIVITY HANDOUT 
Prograin Information Form 

" CAREER EDUCATION PROGRAM 

DEFIMITION OF CAREER EDUCATION ; 

GOAL AREAS TO BE ADDRESSED BY PROGRAM ; 

1. • 

2. • 

3. - . " 

4. . ' , 

5. . ^ ■ . 

ELEMENTS OF THE jCAREER EDUCATION PROGRAM ; 

1. • . 

2. - , 

3. . ' 

4. ' ^ ^ ■ 

5. " 

6. • 

7. ' ' 'l 

8 , . - . 

TARGE T FpPULA TION; 
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CONTEXTS IN WHICH CAREER EDUCATION WILL TAKE PLACE; 



LEARNING ACTIVITIES TO BE INCLUDED IN PROGRAM i 



PURPOSE OF PROGRAM. 



/ 
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AGTIVITY HANDOUT 
Program Contexts and Activities 

IN WHAT CONTEXTS WILL CAREER EDUCATION BE DELIVERED IN THE 
PROGRAM? 

(i.e. J where and through what kinds of activities is learning 
expected to occur? Exarnples below.) • 

WHERE? 

• in homework 

§ in home projects 

8 in using family members as human resources 

0 COhWNITY-AT-LARGE 

s in community facilities (libraries, muieumSj galleries 
etc J 

• using community human resources wherever they might 
be located 

• in the workplace 

0 SCHOOL ^ . 

0 in classroom/laboratories 

• in library/media center 
s in guidance offices 

• in assembly centers 

1 in school-at-large 
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WHAT KINDS OF ACTIVITIES WILL BE PART OF THE PROGRA^^i^ 



i Classwork (small and large group) 

• Guidance (individual and group) 

• Testing 

« Reference assignments 
i Interpersonal^ assignments (interviews) 
t Reflective assignments (self-assessment) 
7 g Work experience 
i Team work 

• Trips., .observation 

WILL ACTIVITIES BE SPECIFICALLY CAREER EDUCATION OR WILL 
m INFUSECr iNTO ACAQBilC SUBJECTS ? 



ACTIVITY HANDOUT 



So me Sources of Career Education Activitie s 

Midv&WB, E,, Hansen, M, L. & Ritvo, P. Exploring arts and humanities 
careers in the cQimnunity ^ Waahlngton, D.C. T 'U,S / Governmenr~ 
Printing Office, 1976/ 

California State Department of Education, Implementing career education: 
Instructional strategies guide for kinder garten thr ough^rade 
twelve . Sacramento, Calif.: AuthDrs 1977. 

Finn, P, , ^ Lawson, J, Career education activities for subject area 
teachers (3 volsO* Cambridge, Mass, i Abt Associates , 1975 . 
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SEQIJENCE OF ACTIVITIES 



YOU ARE HERE~^ 



Overview of the Workshop 



Introduction to Career Education 
Program Planning 



Making the Initial Decisions 



Introducing Your Program Design 



Building a Program Designs 
Goal Development 



Building a Program Design i 
Writing Learning Objectives 



4- 



Building a Program Designs 
Determining Evaluation Criteria 
for Objectives 



Building a Program Design! 
Planning Learning Experiences 





Building 
Review of 


a Program 
Previous 


Deoign^ 
Work 




s 










Building , 
Summary 


a Pro 


gram 


Deiipi^ 
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ACTIVITY 



Introducing Your Program Design ^ ^ ' 

The purpose of this aatijity is to produae the written introduation 
to the progTmn design doaument. The aativity builda upon information aon 
solidated on the Program Information Form Gompl&t&d duringlthe last aa- 
tivity. It is reaommended ttmt the group aompose the progrmn design 
introduation an^ that one of the group members be assignM as "saribe/ 
editor'^ (duties de&aribed in 2j below). 

Estimated time of aativity: 45 minutes, 

i* You might begin with the group as follows: 

m The last activity involved bringing together infortnation and 
making some preliininary design decisions. As a result, we 
produced a "Program Information Form." From this^ we will 
now write an Intro duct ion to our program design document, 

2. Appoint a saribe/ editor^ emptaining that the Job will entail (a) 
writing down the "rough draft of the introduation as you proaeed 
through this aapivity^ and (b) Mitin^ the, doaument for form and 
style. Make sure the appointee is supplied with paper ar^ penail, 

2, Continue with the exptanation of the task^ onae a saribe/editor has 
been appointed: 

The introduction to the program design document will be a short 
narrative that should be simple, straightforward , and ^jargon--free. 

• The first paragraph defines career education. This de- 
fir^ition is taken directly from your Program Information 
Form, Appropriate Introductory and concluding sentences 
may be added to the definition paragraph if you feel that 
this is necessary or advisable. 

Determine whether the group wishes to add to the definition* 
Onae any additions are made^ allow the saribe/editor to aopy 
the definition and wJmtever additions the group makes » Continue: 

m The second paragraph of the introduction eKplains the purpose 
of the careeJ education program* This purpose is found on 
the Program Information Form. If the group so desires, 
additional introductory, conclusive , and/or eKplanatory 
sentences may be added to the statement of purpose . 



D&temine whethep the group wmts to add to the statemnt of pur-- 
pose, Disausa possible additions. Allow the saHbe/sditar t=c? 
oopy the e^mded etatement of purpose as the seaond pm^agrapk 
of the intvoduGtion. Continue: 

The third paragraph of the introduction contains a statement 
of the target population and the contexts in which the career 
education program will operate. Both items are again given 
on the Program Information Form. Again^ these pieces of in- 
formation should be pMsented in a coherent paragraph, which 
the group should compose now* 

As the paragraph develops^ the 3aribe/&ditor should aopy it as 
paragraph 43 of the introduation. Continue: 

The fourth paragraph of the introduction outlines the elements 
or functional components of the career education program. 
Again, these are found on your Program Information Form, The 
group may wish to define or eKplain these elements briefly. 
More than one paragraph may be needed here. 

As the section develops^ ihe ^aribe/editor akould aopy it into 
the ^'rough ^aft'* of the introduation, Continm: 

The next paragraph of the introduction lists the goal areas 
to be addressed by the program along with the kinds of learn- 
ing activities that are envisioned as part of the program. 
Again p all this information is. taken from the Program In-- 
formation Form* Herej toOj more than one paragraph may be 
needed for appropriate explanatlonp 

As this seGtion ^velops^ the saribm/editior should oopyHt into 
the ^^rough draft'' of the introduation. Continue: 

The conclusion of the introduction is a rationale for the 
program. At this time , it would be a good idea to hava our 
scribe/ editor read back to us what we have already written. 
Then let's ask ourselves the questions "Why^ do we plan to 
do things in the way we have described?" 

Let the ''rough ^aft" be read baakj and the ^ove question. 
At the alose of the di&aussion^ have tfie group aompo&e the 
oonaluding rationale^ whiah the saribe/editor should aopy. 
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4, The final task heve is to ask tha saribe/editor to r&vim^ the drafts 
aJrLb ll ;or fo2mi_^ ntyl& and mGahanias^ and poHah the dra/t into a 
finished doaimmnt. Editing and polishing should be arranged as a 
'^homework^' assignment or as some other assignmmt which will not in-, 
terfe-rs with the saribe/editoi^'s aontinued pc^tiQipation in le work- 
shop. Also^ some meahanism for group approval of the finished doau-^ 
mnt might be planned here. Emplain that after group approval . the 
introduation should be preaent&d to the appropriate auM^rities for 
their approval^ since it would be senseless to plm something whiah 
ultimately would be dis^praved. The group should obtain approval 
naWj making any changes that are neaessary. 

The nest task will involve the win. ting of the main body of the program 
design. 
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SEQUENCE OF ACTIVITIES 



Overview uf the Workshop 



V 



Introduction to Career- Education 
Program Planning 



Making Initial Decisions 



Introducing Your Program Design 



Building a Program Designs 
Goal Development 



Building a Program Design i 
Writing Learning Objectives 



Building a Program Design i 
Determining Evaluation Criteria 
for ObJ actives 



Building a Program Designs 
Planning Learning Experiences 


\ 




Building a Program Design! 
Review of Previous Work 


\ 


/ 



Building a Program Design; 
Summary 



ACTIVITY 



Building a Program Design ; : 
Goal Development 

This aotivity will assiat the design group to (a) disHnguiBh between 
eduaational goals and learning obgeativBs, and (h) woduae, for their ca- 
reer eduaatzon progrm, one to three goal statements for a sinole vrnaram 

elemmit withzn a aingte goal area. 

•7 7 of the goals written during tUa aotivity, learning ohjaonivea 

wtll be 8pea%f%ed later in the workshop.' ' ' 

-«-r foot! ^^^""^^ f oareer eduaation elemmvt-outoome grid (see 

omey, 1981b, pp. 67^71) has been developed before thi^ warkhhov. It is Pro,: 

tms grvd that the workshop builds. . ' ' ' ' 

You might find it helpful to review the aubjeat of eduaational goals 
oefore proceeding with this activity. Resources wkLah might prove helpful 
■ are Braakenbury (1967); Brookomr (13B0), Chapter 2; Kaplan, et al (1974)' 
and Say lor ard Alexander (1974), Chapters. ] ' 

Before beginning tMs aotivity, be sur^e that eaah partiaipant has a 
oopy of the element-outaome grid for career education that Jms already 
been adopted, and a copy of any needs assessment or survey reports which 
bear on aareer education needs. 

Eatimated time of aotivity: 30 minutes: 

1, You might begin the, discussion aa foilowa: 

• Previous planning efforts have produced a career education 
element-outcome grid. It has already been decided which 
/ program elements will deliver caref r educatloa in particular 
goal areas. First, let us select a goal area on which we 
might want to begin work; then within that goal area, let us 
select one particular program element. 

Now, the team should a el eat one element-outcome category 
from their grid. At this pointy distribute to each partic- 
ipant a copy of the handout, "Coal Area - Progran Element 
Worksheets " 

e Each member of the group should now enter the goal', area and 
program element that we have selected in the spaces (14 II) 
provided on the handout. 



Now explain to ths group tlmt the nesc task will be to uri^e aorn^ 
career eduaatian goals (yw more tlian thrse] for 'he saUated vroarcun 
■slement witMn the aeleatsd goal area. ' 

At ihiB point, distribnts the aativity >iandout, "Goals and Objs'ftivaa— 
Wha^ They Are and How They Relate. Tell, the group tMt goals and 
obgeatzves are often aonfused. To eliminate any oonfufiion and to 
allow everyone to adopt a oormon frame of referenae, the distinationa 
%n tne Imndout are proposed. Allow the group suffiaisnt time to read 
trie fiandout, and then disausa the handout until you ore satisfied tMt 
tne pwrtia-upantB understand the distination between goals and objeatives. 

Suggest thxt the group consider the goal area aM program element of 
%nterest %n Ught of any needs aBsessment or survey information that 
rrnght be available. The group ahould formulate at least one (but 
for now, no more than three) goala for the career eduaaiion prcgnw: 
element %n this goal area. Do this now. 

irnen the group oompletea its goal development, instruct the members 
to write the goal statements in the appropriate place (V) on the 
"Goal Area - Progrcan Element Worksheet. " 



Explain that the next task will be to write objectives for one of 
their goals. , ' " 



ACTIVITY H.\NDOlJT 
Goal Area - Program Element Worksheet 

1. GOAL AREA : 

II, PROGRAM ELaiENT ; 

III. PROGRAM ELEMENT PROCESS GOALS ; 
1. 



2. 



3. 



IV. CONTEXTS (With Clarifications): 

1. 

2. 

; 3. ________________ 

4. 



V. GOALS ; 
1. 



2. 



3. 
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VI. GOAL if , OBJECTIVES (with grade) : 



1. 





Grade 




n 




Grade 




3. 






? Grade 



VII. GOAL # OBJECTIVE # ' , GRADE 

VIII. LOCATION: 



IX . SAMPLE LEARNING ACTIVITY : 



EVALUATION CRITERION (a) i 



ERIC 
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ACTIVITY HAiOTOUT 



Goals and Obiectlves- imat They 
Are and How They Relate ^ 

Learning activities are expected to result in particular Uamifig 
autaomes, such as the student knowing a fact or knowing how to do some- 
chmg. Learning outcomes may or may not be specifically intended. If 
they are intended, they are called iBarning obj&ativss . If they are not 
specifically incended, they are called side effects or unintended learn- 



Students leam many things (Intended and unintended) in and out of 
^u..u^-^, ..b fa^^^e..^s u.auui.e, ^ne xearnings oecome incemalized and inte= 
grated. Changes in students which result from a combination of maturation 
and integration of learned facts and ideas are called eduaational r&sultB. 
Again, edacational results may be intended or unintended. Intended edu- 
cational results are called eduaational goals . 

Educational goals are changes in students toward which learning 
outcomes lead. Goals describe attributes of the educated person, they 
represent, in part, the cumulative effect of meeting many learning 
objectives* 

Educational goals Justify learning objectives* If one asks why a 
learning objective is important, the answer can be given in terms of the 
estrtblished educational goal. On the other hand, learning objectives 
acnuallze educational goals. If one asks how an educational goal is to 
be approached, che answer can be given in terms of the learning objectives. 

Examples of goal statements: 

m The student applies basic principles and concepts of the 
sciences, arts, and humanities to interpret personal 
experiences ^ 



0 



The student behaves rationally based on reasonable 
perceptions of self and snr ^ 



^Adapted from Brookover, W.B., et al.^ Measuring and attainin g the 
goals of education . Alexandra, Va.i Association for Supervision and ~ 
Curriculum Development, 1980. 
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SEQUENCE OF ACTIVITIES 




Overview of the 


Workshop 


\ 




Introduction to 
Program Planning 


Career Education 



YOU ARE HERE— — ^ 



Making the Initial Decisions 



Introducing Your Program Design 



Building a Program Design; 
Goal Development 



s 




Building a Program Design' 
Writing Learning Objectives 


\ 


/ 



Building a Program Design i 
Determining Evaluation Criteria 
for Objectives 



Building a Program Designs 
Planning Learning Experiences 




Building 


a Program Designs 


Review oi 


: Previous Work 




Building 


a Program Designi 


Sunraaary 
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ACTIVITY 



Building a Program pcslgn: 
Writing Learning Objectives 

In this aativity^ the ^TogTam dMsign group writss^ for one of the 
goals they have specified^ one to three temming ohjeatived , In wvituig 
the obrjsctive (s) ^ the group reviews the meaning of the teiin ^^tearn;Cng 
oojeo^t-ueSm 

If you wish to read on the si^jeat of learning objeotives befar^e 
beginning this aativity^ you might find the fallowiiig helpful: peadtngs 
in KoD-^er (1971); Mager (2968^: Mager (1972); and articles by Fophcm wid 
by Sullivan in Popham^ et al. (1969). 

Estimated time of aativity: 80 nrinutes. 

J. You might begin this aativity as follows: 

During this activity, wg will develop learning objectives for 
one of the goals you have written during the previous activity* 
Before B^irig any further, through, let's examine some things 
about a learning objective* 

m It is an actualization of a goal. 

m It is a statement of a specific kriowledge or skill* 

# Its accomplishment is evidenced in the learner by the 
ability to accomplish specific tasko* 

a It is the Intended result of one or more specific learning 
activities. 

Remember that progress toward an educational goal is made by the 
accomplishment of many learning objectives and by the internaliza-- 
tion' and Integration of associated learnings. A goal is not com- 
pletely defined by a set of learning objectives. Consequently ^ 
when writing objectives for a particular goal, the aim is not to 
define the goal In terms of objectives^ but rather to specify out* 
comes which, it is agreed, represent desired evidence that progress 
toward the goal Is being made* 

2. Have the program cfesign group seleat one goal they have written into 
the previous aativity. This goal should be one that ^peara to the 
group to be most desiraMe as a progrm goal. The group should enter 
the nimber of this goal in the appropriate plaaes in VI and VII of 
the '^Goal Area - Program Element Worksheet. Continue: 
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Now that you have decided on a goal, write do^ on scrap paper some 
pieces of acceptable evidence that an individual is making progress 
toward the goal. Here are some suggestions to help vou (f^om Maaer*. 
1972, pp. 42-45): ^ 

(a) Answer the question. Given a room full of people^ on what 
basis would you separate them into two groups, those who 
had achieved the goal and those who had not? 

(b) Imagine someone else is charged with separating people on 
the basis of the goal. What instructions would you give 
this person? 

(<:) Think of son:eone who has achieved the goal and write dom 
why you think so* 

Now, try to write down some statements about a- person that would 
cause you to agree that progress toward the goal had been made* 

Aftm^ stiff Caimt time has elapsed j suggest that group mmbers ahaim 
their lists with one another. Then, begin the alarifying proaess: 

You can see that there are duplications in our lists, statements 
that are unclear, and statements which now seem worth eliminating* 
Let us combine our llstSj eliminatingr 

# duplications 

# unclear statements 

# those things that, on second thought, we might 
just as well forget. 

Effect this aonsolidatian using overhead projeator^ ohalkboard, or 

After arriving at the aonsolidated list, examine it for the pre&enae 
of observable evidenae. If it emists in the list, aontinue with No. 
6, below. Oiherwise, aontinue with No. 5, which follows. 

Notice that none of the items are statemants about a person's observ- 
able characteristics or performance. Let us, thereforej select from 
our list the one statement that appears most desirable as a goal for 
our career education program and write down, for that item, pieces of 
observable evldanca that a person has the f^haracteristlc mentioned. 
Observable ev:dence does not have to t* constantly visible the 
evidence can be elicited by a question or a request and still be 
observable. For example, that a student is able to name the last 
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five Presidents of the United States is not .a visible trait, but the 
characteristic can be elicited by asking a Question, Ukewiae, the 
ability to play a simple tune on a musical instrumint can be deition- 
stratad obaervably upon request. Let us now select and analyze the 
? statement we wish to work oh, ^ 

• ■ - ^ 

' Attempt to guide the group^pwe^ m item that wilt lend itself to 
amlyaisHn oiaervable te^ns^ am allow the group to aormme with 
modifiaationB until a suitable Zikt is written. Then, proaeed to 

NO. 6. ^ " ' / , y ; 

Notice chat we have some items dn, the list which represent obsarv^ible 
characteristics of a person. Rerteinber, observable evidence does not 
have to be constantly visible;^^e evidence can be elicited by a 
question or a request and itill be bbservable. Xet us select Cone 
to three) of these observable characteristics for further work. Each 
characteristic can be defihed as a learning outcome of the career 
education program, 

Selea^one to ttu^m aharaGteriBtiaa whigh appm^ moat deBirabi& to 
the group aa progrm lemoning outaomes. " ^homd with No. 7^ mpedt- 
ing the proa&BS for moh oharaaten^tiQ Beleoted. 

Continue: [ - . 

Our next step in the development of objectives la to eKamlne the 
statement of an observable student characteristic and rewrite it 
In terms of an observable performance, describing the .quality or 
quantity of the performance if that seems appropriate. Some helpful 
'■stems" for writing these performance statements are: 

. • Students are considered to haN?-e progressed toward (the goal 
under consideration) when they can..." 

• The student who- (has satisfactorily progressed coward the 
goal) is able to.*." 

• The following skills are. required of students who^ are cori= 
sidered to have^Jsa£4#factorily progressed toward the goal) i 

"For eKample, If the educational goal is- stated as "Students will 
understand tha basic principles of personal financial management 
observable characteristics might be: 

• can write a check 4 ' 

• makes a weekly personal budget 

• Is able to reconcile a checkbook with ^a bank statement* 
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From theae characteristics might be written these performance 
atatementii 

The ipeipfomammBtatm avB gimn on the aotivity hamout^ ^^Some 
ObjeatiVBs. ^' DiaiributB the handout to the groups mviming with 
thm the fom of th& perfomanae statments/ 

Whun the one to tJwee Ghm^aQteriBtiGB aet&ated at tkB end of No, 6 
have b&en defined in terms of obmpvable perfomanaej mplain to the 
group that th$se wpe leoa^ning outdoms asBoaiated with the partiaular 
goal bhey are aonsidering, Ab teaming outaomes^ they are Qorreatly 
labelled objmtivm and slwuLd: be entered in the expropriate nlaaes 
in VI of the ^^Goal Area - Progr^ Elment Worksheet \ 

Having developed one to' three leaning objeativ^a^ explain that be- 
fore any deaieionB aan be mode about learning aativitieB tMt wbuld 
lead to B-^dent attainment of the obJeativeB^ it ia neaeBsary t^ plaae 
aaaomptishnent of the objeative at a partiGular grade level/ Adk the 
group to aonBMer eaoh objeotive and assign it to a partiautar grade 
level within the target popAlation of the' program, When thiB is done^ 
the group enters the deoisions in the Bpaaea marked ^^grade*^ in VI of 
the ^^Goal Area - Progrm Elment Worksheet 

Explain that the. nemt activity will foaus on the development of 
evaluation ariteria for one of the objeativea that the group has 
written* ^ ^ 
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ACTIVITY HAiraOUT 



Some Objectives 



"A student can be considered to have progressed satisfactorily 
toward understanding the basic principles of personal financial 
management If ,nhe student can write a personal check which is 
sufficiently correct as to be negotiable at a bank." 

"The student who has progressed satisfactorily toward the goal 
pf understanding the basic principles personal financial 
management can produce a realistic personal weekly budget i 
given the required information*" 

"The following skills are required of students who are con- 
sidered to have progressed satisfactorily toward an under-^ 
standing of the basic principles of personal financial 
management i 

(a) be able to write a personal check which is sufficiently 
correct as to be negotiable at a bank 

(b) be able to produce a realistic personal weekly budget j 
given the required information 

(c) given a bank statement and a checkbook record, be able . 
to reconcile the two*" 
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SEQUENCE OF ACTIVITIES 



YOU ARE HERE 



Overview of the Workshop 



4^ 



Introductibn to Career Education/ 
Prograni Planning ^/ 


1 N 


/ • ■ / 


Making thfe Initial Decisions 


/ ■- . — ' — " 

. \ 


/ / ' '. 


Introducing Your Program Design 


/ ■ ■ \ 


A /' 



/building a Program Design: 
Goal Development 



Building a Program Design: 
Writing Learning Objectives 



Building a Program Design: 
Determining Evaluation Criteria 
for Objectives 



Building 
Planning 


a Program 
Learning 


Deelgns 
Experiences 


S 




Building 
Review of 


a Program 
Previous 


Designi 
Work 






Building 
Summary 


a Prog 


It mm 


Design! 
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ACTIVITY 



Building a Program Design i Determining 
Eyaluation Criteria for Objectives 

In thia aativity^ mmbsrB of thm progrm design group d&t&min& at 
imst one criterion for attaining one learning objeative of their own 
cmttwrship, [This is a disQusHon aaiivity in whiah the design group 
engages in oooperative effort to detexminethe evaluation ariteria. 

Estimated time of aativity: 30 minutes. \ 

1, You might begin the aativity by ewplaimng: . 

Our previous work has produced learning objectives — intended 
outcomes of learning activities described in terms of expected stu-- 
dent behaviors or ability after instruction. Objectives are outcome 
things a student does or can do after Instruction, There Is, howeve 
a question which remains unans^^eredi "Does" and "can do" are words 
which do not imply quality V How well must a student's performance 
be in order that it be considGred as acceptable^ i.e*, having met 
. the learning objectives? 

2. The "how well" question is answered by what we shall term the 
evaluation criteria . 

Mager (1978) aalls these the ^^oriteria of aaaeptable performanae* 

Some possibilities for answering the "how well" question are 
(again J from Mager ^ 1972) t\\ 

© by indicating a time l^mit^ 

m by specifying some minimum \iumber of correct resporises 

m by specifying some minimum percentage or proportion of 
correct responses . 

p by deacribin| the important character is tics of. performance 
accuracy t 

h Continues " ■ ' _ 

You have your objectivesi you have located them at specif ic^ grade 
levels p Now we will establish one or more evaluation ■ criteria for 
one of the objectives you have written* 
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Have the group sel&at om of the obJeGtivm th&y chvelop&d and iden-^ 
tify it ins&oHm VII of thm ''Goal Area - Progrm Element Warkehmt. 
Thm^ in diQauasion^ dmide on at least one mvatmtion aHteHon for 
the objeGtive,^ The ariterion may he as desaribed^ ^ove^ it may also 
inotudm ^dBsariptions or emrnplea of teat itrnna deemed appropriate for 
evalmting attaimnent of the ^jeative. Wien criteria are '^^velopedj. 
temn menberB should add same to aeation X of their worksheets. You 
might wish to refer to the hmdout entitled ''Some Objeativea," dts- 
trtbut&d during the previoua aaiivity,, for ewarr^l&s. 

At this^ pointy suggest that the group ewmrLne both the evalimtion 
/aHteria and the assoaiated obJeGtive from P^o perspeGtives : - 

# Is there aongruenae of objeative md evaltmtion arit&Hon? 
Is the oriteHon representative of the obj&ative? 

# Is the oriterion feasible or praaiiaal? Can a t&aaher 
for mmnple^ aonveniently measure attainmmt of m ob- 
jeative in tems of the ariterion? 

If there are problems in, either of the two areas above ^ reaonsidera- 
tion should be given to the ariterion^ the ^Jeative^ or both^ with 
a view toward making whatever oMnges are neaessary, 

Emplain that the next task will involve - :& planning of lemming 
aativities. 
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SEQUENCE OP ACTIVITIES 



Overview of the Workshop 






Introduction to Career Education 
Program Planning 


\ 




Making the Initial Declelons 


N 




Introducing Your Program Design I 


S 


/ 


Building a Pro'g 
Goal Developmer: 


;ram Designs 
It 



Building a Program Design i 
Writing Learalng Objectivei 







Building a Program Desigri: 
Determining Evaluation Criteria 
for Objectives 


S 




Building a Program Design: 
Planning Leamlrig Experiencea 


S 





Building a Program Design i 
Review of Previous Work 



Building a Program Design i 
Sugary 
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ACTIVITY 



Bulldlne a Program Design; Planning 
Laarnlng faperiences 

In this mtipityj the mmbePs of the progvm design group wilt plan 
a learmng aativ-ity which is aonsistent with both a stated teaming ob- 
jeatvve and predetermined evaluation ariteria. Emperienae in sohoplB has 
shown that aoHeving this three-way aonsistenay (objeative-aativity- 
evaluation ariterion) is very diffiault. 

Estimated time of aotivity: 45 minutes, ■ 

2. Explavn to the group that the task at Mnd is to plan a learning 

activity that assists students in attaining an objeotive to a degree 
of profiaienay vpeoified in the evaluation ariterion. Explain that 
the objeative tJmt will be used is the sane as was used in develop- 
ing the evaluation ariteria, 

2. Tell the Jfroup that their, first Job will be to assign the objeative 
w^th^n tMe progrmn element. If, for emmtple, the objeative is within 
^¥ QQ^^yje ins truotion progrm elment, the objeative might be as- 
8%gned tq a pco'tiaular oourse or be assigned to a partiouiar depart- 
ment.^ making assigrmenta, keep in mind the t&quirmeni of , 
oonsisteriay with grade leV'Sl. After looating the objeatives within 
the pro-am element j note the loaation in amotion VIII of the ''Goal 
Area - Progrm Element Worksheet." 
I • 

Onae thts has been done, emptain to the group that, given 
« location within the element^ 

• grade level, , 

# objective, and 
» evaluation criterion, 

they are now in a position to design a learning aotwity. 

Engage the group in oooperative development of a leaning activity. 
Suggest alternative oontemts (at workpldoes, on trips, as home-bas'ad. 
assigmnents, eta.) and strategies (direot teaching, infusion, eta . 



At ^IM^ pointy you may winfi bo inbroduae ih& gmup to tha publiahtid 
auUadUona oj' imniav fulufrntiim mfUmUaa, Yau ml<jhb do UtiQ by 
praomlH^g am or two mjevmam fop group inQpaaHorij by ilLaQUiminrj 
the hmdd.^tj ■^SomB Sourma of Career Eduaation Aaiiviiiesj^' die- 
ii^huted earlier in the Workghop^ or both* ■ T"-' 

As the gvoup plans its sample learning aotivity^ eweraiQe strong 
guidanae in kmping the matoh of Isarning aativity to objeativk and 
BValmtion criterion, W%en the aativity is deai^d uponj }^e the ' 
group write a brief swmary of the aativity and enter th& sumary 
in seation IX of the ^^Goal Area - Progrm Elemenf^ Worksheet. " 

Empiain that the nesot aativity will aonsist of a review of the work 
dong so far and an attempt to put the work in perspeotive* 
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SEQUENCE Of\cTIVITIES 



Qverview of the ^^rkshop 



IntroduGtlon to Careei^ Education 
Program Planning 



s 


V \ 


Making the Initial Deciplonfe 


s 




Introduelng Your Program Design^N^ 


N 





Building a Program Design i 
Goal Devalopment 



YOU ARE HERE 



Building a Program Designs 
Writing Learning Objectivei 



Building a Program Design: 
Determining Evaluatipn Criteria 
for Objectives 



Building 


a Program Design i i 


Planning 


Learn: 


Lng Experiences j 


N 





Building a Program Design! 
Review of Previous Work 



Building a Program Design J , 
Summary 
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ACTIVITY 

Building a Program D vlpn : 
Review of Previous ^ k 



In this aativiiy^ ihB pi^ogvm d&eign group will change foaus from 
th& miaroeaopia view taken in thm past sBVeml aativities to a gtobal 
vim. EB&mtially^ this aativity asks group mmberB to (1) review th& 
work of the taBt few aativities^ (S) draw some aonaluQions about what 
their d&QiBions Bay about their i^as for the partiautar program, 
el&m&nt in the goal area disamBed^ md (3) a^ to these idea8. Addi-- 
Hons will^ of be uB&fut to future work, . - 



I* You might begin the disauBQion ae folloWB: 

The past several actlvltic:^ have seer, us develop goals within a 
goal area, specify learning objectives for a goal, plan a learn- 
ing activity ^0 actualize an objective, and detertnlne evaluation 
criteria as a measure of the objective's attainment. As we worked, 
our view became more and more narrowed. It is now time to go back 
to the broader view and examine our owi work. Think about the goal 
area in which we have worked and the program element we have been 
considering within that goal area. In what context (setting) did 
we plan for our learning activity to occur? Write the context 
(aetting) in section IV of your "Goal Area - Program Element 
Worksheet," clarifying it if neeessiry, 

Esoample: ^^ffome^' as a QOntemt would need al^ifiaation^ as 
iwmeWQrk^ as a home projeat^ as use of home as a perBoml or 
institutional reBoura&t ■ 

In what other conteKts Csettlngs) do you envision the program 
element in question to operate in addressing this goal area? 
Write them down in seGtlon IV alsOi 

8. . Continue: ; . s, 

: When we spoke earlier of educational goals, we referred to goals 
for student achievement. Sometimes these goals are called "out-^ 
come goals" to distinguish them from so-called "process goals," 
"Process goals explain what \the school should do to maximize the 
educational experiences for students." (itaptan^ et dl.^ 1974^ 
p, 7J. In other words^ outcame goals deal with what the student 



71 



should be able to do; process gQals deal with what the school should 
do to help the student progress toward the outcome goals* Typical 
process goals are shoim on the handout, "EKamples of Process Goals. " 

DiBtHbute the handout ard disaues haw the goals preeent&d ore aGtion 
goals for the Bahool^ not the Bttideni. Contimei 

Ler us now consider what we think is required of the school to per» 
rait student accompl ishment of the learning activity we have written. 
If any procesi goal^ are implied in thM activity, liit them in sec- 
tion III of your "Goal Area - Program Element Worksheet." Consider, 
toop if there are any other process goals required of the program 
element in addressing the goal area. If our decision is "yes" (and 
the decision should not be made lightly), add those process goals to 
section III, 

Emplain that th& newt aativity will be a awmary with BuggestiofiB 
as to where to go from here» 



ACTIVITY HANDOUT 
Examples of Process Goals 



Students will have access to a Career Resource 
Center which will contain (specifications follow). 

Each student will be given the opportunity to 
visit at least three workplaces during each 
year. 

Each student will be scheduled for at least one 
individual session with a school counselor each 
semester,, 

\ 



73 



SEQUENCE OF ACTIVITIES 



YOU ARE HERE > 



Overview of the Workshop 



Introduction to Career Education 
Program Planning 



Making the Initial Decisions 



Introducing Your Program Design 



J 



Building a Program Design: 
Goal Develdpment 



Building a Program Design: 
Writing Learning Objectives 



Building a Program Design: 
Determining Evaluation Criteria 
for Objectives 



Building a Program Design: 
Planning Learning iKperiences 



Building a Program Design: 
Review of Previous Work 



J 



Building a Program Design; 
Sutmnary 



ERIC 
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ACTIVITY 



building a Program Deslgxxi Summary 



The purposes cf tMs activity are to (1) maap what has hem dom.. 
in the work -r^p, (2) suggest a format for tabulation of the mm for 
easy refere?iae^ and (3) mnpla/m wherB mbsmquent effort should be dirmted. 

Essentially ^ from here the progrm design proaess is ayalical: 
adding objsatives to goalsj goals to goal areas within prcgrmn etmentSj 
goal areas to - progrmn elements . This ayaliaal planning proaess aan and 
perhaps Bhoutd go on indefinitely. What should' be enaouraged are rmlistio 
phaaeB of planning arid implmnmitation. After a reasomhle nwnber of ob-- 
Oeativ&s are established^ planning should progress to the newt step^ tMt 
of drmj)irtg up an implmmtation plan to mffeat the established deaign. 
Original planning efforts s}^uld resultj therefore^ in an overview of 
the progrcon (given in the introduation) ^ an ^tment^outaome grid^ and 
speaifiaation of the design to a reasombte nwnber of objeatives. 

Program design ^ efforts aontinue for a "second phase^" but aare 
must be taken not to allow the first impt mentation phase to be (a) so 
large as to be unmanageable^' or (b )\ viewed ^as final. Planning and im-- 
pl$mntation of sahool improvmeni should be seen as ongoing proaesses. 

Estimated tmj of activity: 30 minutes. 

I.. You might begin, the disaussion as fallows: 

What remalna for us now is to suiroarlze what has been done In 
tabular forra for easy reference^ and to discuss where to go from 
■ hece. We have taken only one element==outcome category from the 
eiement-^outcoine grid. From this we daveloped up to thre^ goals* 
From one goal, we wrote up to three objectives* For one objective ^ 
we planned both a sample learning activity and evaluation criteria, 
This is, as you can see, a process that can be repeated over and 
over again. The program structure then looks like the handout, 
"Outcome-Oriented View of PrograTO Structure," 

Distribute the IiaMout and review the program struaW^e^ making 
the following, points: 

9 ^The pature and number of program elemento can vary, 

e The nature and number of goal areas can vary within 
nrogram slen^ts v " ' 
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■ 9 The number of goals varies from area to area. 
• The number of objectives varies from goal to goal. 
Cont'''nue: , 

Your program can be as extansiva or as limited as you 'want it to b^ 
Because xt can be extensive, it might be well to make a table of 'bar 
we have dona now. for easy futura refareuce. One way to tabulate 

Araf'wit^"'S ' " ""^^^^ "StructLa fjf S^aloal 
Area Within One Program Element." 

^^f^ ^ f "'^f to have ths qroun 

^^ ourr,.t ^^^^^^ 

Continue: 

The written introduction which you have produced, together with voir 
element^outcome grid and whatever further design worfvou consider 
feasible constitutes the first design phase. .ou consider 

The next: step afrer a design phase in effecting school inprovemant 
xs imElemsnt^lHn, and the first task in implelentlng a progSa de- 
sign is^EUnpg that implementation. The question that'arfses nL 

/ P"8i--am do we design bafore planning for the 
implementation ,of our design? 

» First do not design so much that what Is implemented 
louKs like the complete program. 



• Second, do not design so much that iopleraentation is 
an overwhelming or extremely difficult task.^ If a pro- 
gram IS implemented in reasonable, "painless" stages 
there will be more chanca of maintaining the program' 
over time, f a am 

Continue: ^ ' , 

Now, the program design group is left to expand on the work of 
imJlemen^eS?' ' " '^^^Sn.d can reasonably ba 



ad'd^n'^n^^'/""^' f^^ introduction and element-outcoma grid 
added to produce a first=phase design document. 



\ 



are 



ACTIVITY HA NDOUT 
Outcome-^Oriented Vie^ nf p^^^.^.^ ^f ructure 
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EVALUATION CRITERIA 



OSJ^TIVE 



NMAJhTlOn CRITERIA 




MARKING mTTvm 
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PRMRAHELEhENTl 



PPOGRAH ELEmNT PRQCESS^ GOALS i 
1, 



CONTEXTS I 



GOAL 



OBjECTIVES 



LOCATIpN 



SUGGISTED LEADING ACTIVITIES 



EVALUATION CRITERIA 
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